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EMPLOYEE WELLNESS:
Evidence-Informed Practice Brief
WHAT DO WE MEAN?
Employee Wellness focuses on the health and well-being of
school employees to promote a positive school environment for
all school personnel and students.4 Employee wellness
includes not only promoting the health and well-being of
teachers but all school employees, including bus drivers, food
service workers, custodial staff, and administrative employees.
A comprehensive approach to employee wellness includes
both prevention and intervention activities. To address the
health and wellness of adults in schools, employee wellness
approaches must consider both risk factors and health
conditions that affect school staff.4 Schools can promote
physical activity among employees, provide resources for
employees to manage stress, and create an overall
environment that encourages healthy habits and discourages
unhealthy behaviors.
Healthy Workforce 2010 and Beyond outlines elements of comprehensive worksite health promotion
programs that are consistent with the WSCC conceptualization of employee wellness.29 One
component is health education, which involves teaching the skills necessary to implement healthy
changes in the daily lives of employees. Another component is a supportive workplace environment,
which includes social and physical support to promote positive health behaviors. In addition, the
employee health promotion program should be combined with employee health benefits and other
programs, such as employee assistance programs and other forms of psychological support. Lastly,
health promotion programs within the workplace should establish partnerships with health insurance
programs to conduct health risk screening to be paired with follow-up services as needed.
Promotion of employee wellness can take many different forms in school environments. One
direction for health promotion includes health-related programs that address behavior change, such
as stress management or physical activity.20,42 Employee wellness may also be affected by school
policies; for example, policies prohibiting tobacco use on school property and grounds, or around
personal time. In addition, environmental supports—such as providing healthy food and beverage
options and offering time for mental and physical breaks—may also influence the health and
wellness of employees.4 These supports may also help employees transfer the skills learned in a
school-based program into their everyday lifestyles.4
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WHY IS IT RELEVANT TO SCHOOL OUTCOMES?
Employee Outcomes
School employee diet, exercise, and sleep patterns are associated with absenteeism, job
satisfaction, and productivity in the workplace.14,24 Mental and physical health challenges,
such as obesity, smoking, and depression, can negatively impact teachers’ ability to be
productive at work.1 Stress is a major barrier to employee wellness and is considered one of
the primary reasons teachers leave the field, with 46 percent of teachers indicating that they
experience high daily stress in their positions.13 In particular, Black teachers are
disproportionately likely to leave the field of education due to unfavorable working
conditions and school environments.6,8,12 There is evidence to suggest that workplace
stress is related to a variety of negative health outcomes,26,35,44 mental health distress, 37
and depression.37 In addition, teachers who report being more stressed have shown lower
self-efficacy, meaning they question their ability to be successful in their position and may
also be less satisfied with their profession.21,26

Student Outcomes
Employee wellness may also indirectly impact student outcomes. Previous research has
documented associations between teacher stress, classroom organization, and student
motivation and reading ability as early as kindergarten.27 Other studies have also
documented relationships between teacher burnout, turnover, and negative student
outcomes, including school climate, student grades, and standardized testing scores –
particularly for those who are facing racial, ethnic, and/or economic marginalization.3,8,34
Improvements in school employee physical and emotional well-being can promote teacher
effectiveness and retention, which is likely to have positive effects on students.3

Financial Outcomes
In addition to benefits to school employees and their students, employee wellness also
presents financial benefits for the larger system.15 When employees and the overall school
environment are healthier, health insurance premiums and staff turnover may be reduced.15
Given that employees who are healthy tend to be more productive and have fewer
absences,1 schools can save money that would otherwise be allocated to pay substitute
staff.9,14,15 In addition, successful employer-sponsored wellness programs have shown to
lead to a return on investment (up to $6 for every dollar spent on prevention programs over
a two- to five-year period), increased productivity, reduced worker’s compensation, and
reduced need for health care utilization by employees.9,15,29
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PROMOTING EMPLOYEE WELLNESS: EVIDENCE IN ACTION
The strategies provided here summarize a review of available evidence and best practice recommendations in this
domain.* Strategies are grouped by anticipated resource demand (e.g., funding, time, space, training, materials).
Research specific to school employee wellness is emerging, thus evidence on promoting wellness of employees in other
fields is included to inform recommendations for schools.

Level 1: Low resource demand
Establish an employee wellness committee
o

o

The employee wellness committee should solicit input from employees across positions (e.g., teaching staff,
bus drivers, administrative staff) to ensure that activities match interests and align with health-related
needs. The committee can encourage participation by disseminating information about available
programming to all employees.
The committee can also work at the organizational level to proactively identify and respond to common
workplace stressors which are associated with improved employee physical and mental health.10

Support positive workplace climate
o
o

School climate and culture impact not only student outcomes but also employee outcomes such as burnout,
job satisfaction, and commitment to position15–with studies demonstrating that collaboration and culture
among employees are also associated with student and teacher outcomes.33,34,40
School administrators can implement supports such as professional learning communities41 and
professional learning about critical topics such as implicit bias, social responsiveness, and ethnic and racebased stress.5,36

Level 2: Moderate resource demand
Implement environmental changes to support healthy lifestyle habits
o
o

Environmental changes are naturally occurring components of the school environment that support
employee health (as opposed to wellness programs that employees opt into).11 Research has documented
relationships between environmental changes and improved employee dietary habits.11
Environmental changes include access to free drinking water, healthy food and beverage options in the
cafeteria and vending machines, opportunities for physical activity breaks, and policy changes (e.g.,
requiring healthy options for meetings or celebrations, anti-tobacco policies).11, 29

Encourage participation in online health and wellness promotion
o

o

Research has documented the effectiveness of online wellness interventions for promoting cardiovascular
health;16 these programs are most likely to be effective when paired with environmental changes (see
above) or face-to-face interventions.2 Online program delivery options have been associated with improved
mental health outcomes, such as reducing barriers to accessing services and resources.7, 39
School leadership can offer online opportunities such as access to health education, health and wellness
monitoring tools, and/or social networks to support health behavior change.

Level 3: High resource demand
Provide supports to prevent and respond to employee mental health needs
o
o

Research has demonstrated that programs targeting mental health are most effective when they use
cognitive-behavioral strategies—such as reframing interpretations and responses to stress—or relaxation
techniques.18,22,42
Mental health supports may include workplace stress management programs,22,42 mindfulness interventions,
resilience training,17,25,32,45 or treatment in response to mental health needs such as depression or anxiety18
– and should attend to cultural responsiveness.12,28

Provide coaching and ongoing professional learning
o
o

Teacher stress is highly prevalent and is associated with poor mental health outcomes and turnover; many
teachers report that their greatest concern is managing student behavior.30
School leaders can provide coaching and professional development related to identified areas of need (e.g.,
classroom management) to facilitate improved implementation of strategies23,31,38 and reduced teacher
stress.23 Efforts should include specific attention to addressing challenges faced by novice teachers.43

*For more information about the systematic review process we used to identify evidence-based practices, please refer to our
overview brief which can be found here.
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ADDITIONAL RESOURCES
Note: The WellSAT WSCC allows users to evaluate district policy alignment with ‘best practices’ in policy
associated with Employee Wellness and other WSCC model domains.

Action for Healthy Kids
Staff as Healthy Role Models
This webpage offers a list of suggestions for how
teachers and staff can develop their own healthy
habits and model healthy lifestyles to students.

Alliance for a Healthier Generation
Health Promotion for Staff
This page includes resources that are helpful for
developing employee wellness programs, including
guides for worksite health-risk assessments and
sample employee wellness interest surveys.

CDC
Operational Strategy for K-12 Schools through
Phased Prevention
This page includes guidance for K-12 schools on
prevention strategies that can help reduce
transmission of COVID-19 and protect students,
teachers, and staff.

Strategies for Protecting K-12 School Staff
from COVID-19
This page includes guidance on supporting the
physical and mental health and safety of K-12
school staff in light of the COVID-19 pandemic.

Cigna
Creating a Workplace Wellness Committee: A
Toolkit for Employers
This document provides step-by-step instructions
for developing employee wellness initiatives that
reflect employees’ health interests and needs.

Guide to School Employees’ Well-Being
This document describes the need for school
employee health supports and four steps to take to
create employee wellness programs in schools.

Greater Good Science Center
Greater Good in Education: My Well-Being
This webpage provides practices that promote the
social and emotional well-being of school staff.

Kaiser Permanente
Thriving Schools
This webpage includes resources for school
employee well-being including healthy eating,
physical activity, social & emotional well-being, and
webinars about promoting employee health.

Thriving Schools Case Studies
This page provides detailed information about
schools that have successfully implemented
employee wellness programs with their staff.

Michigan Nutrition Standards
Weekly Ways School Staff Can Be Healthy
Role Models
This document includes suggestions for each
month of the school year as to how school
employees can promote healthy habits at school.

Partnership for Prevention
Healthy Workforce 2010 and Beyond
This document outlines the importance of
supporting employee health and the essential
components of a comprehensive employee
wellness program.

Penn State University & Robert Wood
Johnson Foundation
Teacher Stress and Health
This document describes the prevalence and
impact of teacher stress and evidence-based
strategies to prevent and respond to these
stressors.

UConn Collaboratory on School and Child
Health
Total Worker Health – A New Direction in
Supporting Teacher Well-Being
This brief discusses the potential for use of the
Healthy Workplace Participatory Program (HWPP)
for school employees.

V3. WSCC Practice Brief: Employee Wellness was created by the UConn Collaboratory on School and Child Health.
Copyright © 2018, 2020, 2021 by the University of Connecticut.
All rights reserved. Permission granted to photocopy for personal and educational use as long as the names of the
creators and the full copyright notice are included in all copies.
csch.uconn.edu | @UConnCSCH

4

SOURCES
1

Alker, H., Wang, M., Pbert, L., Thorsen, N., & Lemon,
S. (2015). Impact of school staff health on work
productivity in secondary schools in Massachusetts.
Journal of School Health, 85, 398-404.
2
Aneni, E. C., Roberson, L. L., Maziak, W., Agatston,
A. S., Feldman, T., Rouseff, M., ... & Al-Mallah, M. H.
(2014). A systematic review of internet-based
worksite wellness approaches for cardiovascular
disease risk management: outcomes, challenges &
opportunities. PloS one, 9, e83594.
3
Arens, A. Katrin, & Morin, Alexandre J. S. (2016).
Relations between teachers' emotional exhaustion
and students' educational outcomes. Journal of
Educational Psychology, 108, 800-813.
4
Association for Supervision and Curriculum
Development (ASCD) & Centers for Disease Control
and Prevention (CDC) (2014). Whole school, whole
community, whole child: A collaborative approach to
learning and health.
http://www.ascd.org/ASCD/pdf/siteASCD/publications/
wholechild/wscc-a-collaborative-approach.pdf
5
Benson, T. A. & Fiarman, S. E., (2019). Unconscious
Bias in Schools: A Developmental Approach to
Exploring Race and Racism. Harvard University
Press.
6
Borowski, J., & Will, M. (2021, May 4). What black
men need from schools to stay in the teaching
profession. https://www.edweek.org/
7
Carolan, S., Harris, P. R., & Cavanagh, K. (2017).
Improving employee well-being and effectiveness:
Systematic review and meta-analysis of web-based
psychological interventions delivered in the
workplace. Journal of Medical Internet Research, 19,
1-16.
8
Carver-Thomas, D., & Darling-Hammond, L. (2019).
The trouble with teacher turnover: How teacher
attrition affects students and schools. Education
Policy Analysis Archives, 27, 36.
9
Chapman, L.S. (2012). Meta-evaluation of worksite
health promotion economic return studies: 2012
update. American Journal of Health Promotion, 26, 112.
10
Egan, M., Bambra, C., Thomas, S., Petticrew, M.,
Whitehead, M., & Thomson, H. (2007). The
psychosocial and health effects of workplace
reorganisation. 1. A systematic review of
organisational-level interventions that aim to increase
employee control. Journal of Epidemiology &
Community Health, 61, 945-954.
11
Engbers, Van Poppel, Chin A Paw, & Van
Mechelen. (2005). Worksite health promotion
programs with environmental changes: A systematic
review. American Journal of Preventive Medicine, 29,
61-70.
12
Farinde-Wu, A., & Griffen, A. J. (2019). Black
Female Teachers on Teacher Preparation and

Retention. Penn GSE Perspectives on Urban
Education, 16(1), n1.
13
Gallup (2014). State of America’s schools: The path
to winning again in education. Washington, D.C.:
Gallup World Headquarters.
http://www.gallup.com/services/178709/stateamerica-schools-report.aspx.
14
Gillan, W., Naquin, M., Zannis, M., Bowers, A.,
Brewer, J., & Russell, S. (2013). Correlations among
stress, physical activity and nutrition: School
employee health behavior. Journal of Research, 8,
55-60.
15
Gray, C., Wilcox, G., & Nordstokke, D. (2017).
Teacher mental health, school climate, inclusive
education and student learning: A review. Canadian
Psychology, 58, 203-210
16
Howarth A, Quesada J, Silva J, Judycki S, Mills PR.
The impact of digital health interventions on healthrelated outcomes in the workplace: A systematic
review. DIGITAL HEALTH. January 2018.
doi:10.1177/2055207618770861
17
Hwang, Y.-S., Bartlett, B., Greben, M., & Hand, K.
(2017). A systematic review of mindfulness
interventions for in-service teachers: A tool to
enhance teacher wellbeing and performance.
Teaching and Teacher Education, 64, 26–42.
18
Joyce, S., Modini, M., Christensen, H., Mykletun, A.,
Bryant, R., Mitchell, P., & Harvey, S. (2016).
Workplace interventions for common mental
disorders: A systematic meta-review. Psychological
Medicine, 46, 683-697.
19
Kaspin, L., Gorman, K., & Miller, R. (2013).
Systematic review of employer-sponsored wellness
strategies and their economic and health-related
outcomes. Population Health Management, 16, 14-21.
20
Kim, G., & Gurvitch, R. (2020). The effect of sportsbased physical workplace activity programme on
teachers’ relatedness, stress and exercise motivation.
Health Education Journal, 79(6), 658–670."
21
Klassen, R.M., & Chiu, M. (2010). Effects on
teachers' self-efficacy and job satisfaction: Teacher
gender, years of experience, and job stress. Journal
of Educational Psychology, 102, 741-756.
22
Kröll, C., Doebler, P., & Nüesch, S. (2017). Metaanalytic evidence of the effectiveness of stress
management at work. European Journal of Work and
Organizational Psychology, 26, 677-693.
23
Larson, M., Cook, C. R., Fiat, A., & Lyon, A. R.
(2018). Stressed teachers don’t make good
implementers: Examining the interplay between stress
reduction and intervention fidelity. School Mental
Health, 10, 61-76.
24
LeCheminant, J., Merrill, R., & Masterson, T. (2015).
Health behaviors and work-related outcomes among
school employees. American Journal of Health
Behavior, 39, 345-351. doi:10.5993/AJHB.39.3.7
25
Lomas, T., Medina, J. C., Ivtzan, I., Rupprecht, S., &

5
V3. WSCC Practice Brief: Employee Wellness was created by the UConn Collaboratory on School and Child Health.
Copyright © 2018, 2020, 2021 by the University of Connecticut.
All rights reserved. Permission granted to photocopy for personal and educational use as long as the names of the
creators and the full copyright notice are included in all copies.
csch.uconn.edu | @UConnCSCH

Eiroa-Orosa, F. J. (2017). The impact of mindfulness
on the wellbeing and performance of educators: A
systematic review of the empirical literature. Teaching
and Teacher Education, 61, 132–141.
26
Mehta, T.G., Atkins, M.S., & Frazier, S.L. (2013).
The organizational health of urban elementary
schools: School health and teacher functioning.
School Mental Health, 5, 144-154.
27
Pakarinen, E., Kiuru, N., Lerkkanen, M. K.,
Poikkeus, A. M., Siekkinen, M., & Nurmi, J. E. (2010).
Classroom organization and teacher stress predict
learning motivation in kindergarten children. European
Journal of Psychology of Education, 25(3), 281-300.
28
Parker, G. (2020). Restorative Yoga for Ethnic and
Race-Based Stress and Trauma. Singing Dragon.
29
Partnership for Prevention (2009). Healthy
Workforce 2010 and beyond: An essential health
promotion sourcebook for both large and small
employers. Washington, D.C.: Partnership for
Prevention.
30
Reinke, W. M., Stormont, M., Herman, K. C., Puri,
R., & Goel, N. (2011). Supporting children's mental
health in schools: Teacher perceptions of needs,
roles, and barriers. School Psychology Quarterly, 26,
1-13.
31
Reinke, W. M., Stormont, M., Herman, K. C., &
Newcomer, L. (2014). Using coaching to support
teacher implementation of classroom-based
interventions. Journal of Behavioral Education, 23,
150-167.
32
Robertson, I. T., Cooper, C. L., Sarkar, M., &
Curran, T. (2015). Resilience training in the workplace
from 2003 to 2014: A systematic review. Journal of
Occupational and Organizational Psychology, 88,
533-562.
33
Ronfeldt, M., Farmer, S. O., McQueen, K., &
Grissom, J. A. (2015). Teacher collaboration in
instructional teams and student
achievement. American Educational Research
Journal, 52, 475-514.
34
Ronfeldt, M., Loeb, S., & Wyckoff, J. (2013). How
teacher turnover harms student
achievement. American Educational Research
Journal, 50, 4-36.

35

Schweizer, K., & Dobrich, P. (2003). Self-reported
health, appraisal, coping and stress in
teachers. Psychology Science, 45, 92-105.
36
Staats, Cheryl. (2016.) Understanding implicit bias:
What educators should know. American Educator,
39(4), 29-33, 43.
37
Steinhardt, M. A., Smith Jaggars, S. E., Faulk, K. E.,
& Gloria, C. T. (2011). Chronic work stress and
depressive symptoms: Assessing the mediating role
of teacher burnout. Stress and Health, 27, 420-429.
38
Stormont, M., Reinke, W. M., Newcomer, L.,
Marchese, D., & Lewis, C. (2015). Coaching teachers’
use of social behavior interventions to improve
children’s outcomes: A review of the
literature. Journal of Positive Behavior
Interventions, 17, 69-82.
39
Stratton E, Lampit A, Choi I, Calvo RA, Harvey SB,
Glozier N (2017) Effectiveness of eHealth
interventions for reducing mental health conditions in
employees: A systematic review and meta-analysis.
PLoS ONE 12(12): e0189904.
https://doi.org/10.1371/journal.pone.0189904
40
Vangrieken, K., Dochy, F., Raes, E., & Kyndt, E.
(2015). Teacher collaboration: A systematic
review. Educational Research Review, 15, 17-40.
41
Vescio, V., Ross, D., & Adams, A. (2008). A review
of research on the impact of professional learning
communities on teaching practice and student
learning. Teaching and Teacher Education, 24, 80-91.
42
von der Embse, N., Ryan, S.V., Gibbs, T., & Mankin,
A. (2019). Teacher stress interventions: A systematic
review. Psychology in the Schools, 56, 1328– 1343.
43
Whalen, C., Majocha, E., & Van Nuland, S. (2019).
Novice teacher challenges and promoting novice
teacher retention in Canada. European Journal of
Teacher Education, 42(5), 591-607.
44
Wang, H., Hall, N. C., & Taxer, J. L. (2019).
Antecedents and consequences of teachers’
emotional labor: A systematic review and metaanalytic investigation. Educational Psychology
Review, 31(3), 663–698.
45
Zarate, K., Maggin, D. M., & Passmore, A. (2019).
Meta-Analysis of Mindfulness Training on Teacher
Well-Being. Psychology in the Schools, 56(10), 1700–
1715.

To cite this brief: Iovino, E.A., Chafouleas, S. M., & Marcy, H.M. (2021, June). V3. WSCC Practice
Brief: Employee Wellness. Storrs, CT: UConn Collaboratory on School and Child Health.
Acknowledgements: We thank Dr. L. Sanetti, Dr. T. Koriakin, and E. MacGrath for their support and
expertise in developing Version 1 of this brief.

6
V3. WSCC Practice Brief: Employee Wellness was created by the UConn Collaboratory on School and Child Health.
Copyright © 2018, 2020, 2021 by the University of Connecticut.
All rights reserved. Permission granted to photocopy for personal and educational use as long as the names of the
creators and the full copyright notice are included in all copies.
csch.uconn.edu | @UConnCSCH

